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1. INTRODUCTION  
Education plays a strategic role in shaping individuals with strong character, high quality, 

and noble morals (Abidin, 2019). This role is in line with the objectives of national education as 

stipulated in Law Number 20 of 2003 concerning the National Education System, Chapter IV 

Article 3, which states that education serves to develop the potential of students, shape the 

character of the nation with noble morals, and educate the nation (Purbiyanto & Rustiana, 2018). 

The main objective of education is to optimally develop the potential of students to become 

individuals who are faithful and pious, have noble character, are physically and mentally healthy, 

have broad knowledge, adequate skills, are creative and independent, and are able to carry out 

their roles as democratic and responsible citizens. 

Student learning outcomes are influenced by a number of factors, both internal, originating 

from within the student, and external, originating from the surrounding environment. One relevant 

illustration can be seen in the difference in learning outcomes between students who have high 
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 ABSTRACT  
Learning outcomes are one of the important indicators of the success of 
the educational process, which are influenced by various internal and 
external factors. In reality, students’ learning outcomes in Islamic 
Religious Education are still varied, indicating the need to examine 
factors such as study discipline, learning motivation, and peer 
environment. This study aims to analyze the influence of study 
discipline, learning motivation, and peer environment on students’ 
learning outcomes in Islamic Religious Education at Darul Ulum Waru 
Junior High School, Sidoarjo. This research employed a quantitative 
approach using a survey method. The population consisted of 255 
students, with a sample of 162 students selected through convenience 
sampling. Data were collected using questionnaires and analyzed using 
multiple linear regression analysis. The results of the study indicate that 
learning motivation has a positive and significant effect on students’ 
learning outcomes, while study discipline does not have a significant 
effect. In addition, the peer environment also has a positive and 
significant influence on learning outcomes. These findings suggest that 
improving students’ learning motivation and fostering a positive peer 
environment play a crucial role in enhancing learning outcomes in 
Islamic Religious Education.    
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levels of motivation and discipline and students who receive less support or attention from their 

classmates. A number of studies reveal that students who show consistency in their study habits 

and are able to use their time efficiently generally achieve more optimal learning outcomes. When 

students engage in additional non-academic activities that distract them from their studies, the 

problem becomes even more severe. One of the biggest obstacles to achieving the best learning 

outcomes is low learning motivation. A particularly interesting phenomenon is students' 

dependence on external rewards, such as grades or prizes, which results in a decline in learning 

enthusiasm if these rewards are not given (Hasanah & Mulyadi, 2019). 

One important attitude that needs to be instilled in children from an early age is to get used 

to being disciplined in learning. According to Tu'u (2004), optimal learning outcomes are not 

solely determined by adequate, good, or exceptional intelligence, but also depend heavily on the 

discipline applied in the school environment, consistency in individual learning discipline, and 

behavior that reflects a positive attitude. Observations conducted at Darul Ulum Waru Junior High 

School show that there are still students who lack discipline. For example, there are still students 

who are often late to school, which can interfere with their learning outcomes. To create superior 

individuals, discipline is very important. Tu'u (2004) emphasizes that self-aware discipline will 

motivate students to achieve academic success. Conversely, students who often violate school 

rules tend to experience obstacles in developing their full potential and achieving optimal 

performance. 

The incident that occurred at Darul Ulum Waru Junior High School was that students still 

had low motivation to learn and depended on the teacher's teaching system, without any initiative 

to study independently. Motivation plays a crucial role in the learning process, because individuals 

who do not have the drive to learn tend not to be effectively involved in learning activities 

(Djamarah, 2011). Learning motivation is an internal drive that encourages students to actively 

participate in learning activities, based on a strong desire to achieve maximum learning outcomes 

(Nashar, 2004). Learning motivation plays a crucial role in fostering student enthusiasm during 

the learning process. Conversely, low motivation can reduce enthusiasm for learning, which 

ultimately has a negative impact on learning outcomes. Motivation is often likened to drops of 

water that slowly but consistently erode a stone; that is, continuous encouragement, even if small, 

can bring about significant changes in students. Warti (2016) revealed that students who initially 

did not excel in academic abilities, when given the right motivation and the opportunity to practice 

intensively, can eventually show significant progress and even achieve extraordinary 

achievements. 

The peer environment contributes to learning outcomes because it has a direct influence on 

students' daily lives. According to Slavin (2008), the peer environment is a social environment 
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where individuals of relatively similar age and status interact and form social relationships. In the 

school environment, the most dominant form of interaction occurs among peers. In this context, 

students interact and communicate with each other in various learning and social activities. 

Students may experience difficulties due to this peer environment. At Darul Ulum Waru Junior 

High School, there are still students who violate school rules by being disorderly and disrespectful 

due to peer influence. Interaction with peers also has a positive impact that can support optimal 

learning outcomes because peer influence is usually stronger than the influence of teachers and 

parents (Wati & Isroah, 2019). 

According to Watson (2002), learning outcomes are new skills acquired by students after 

participating in the learning process, which they did not previously master. Learning outcomes 

are achievements obtained by an individual as a consequence of their involvement in the learning 

process (Purbiyanto & Rustiana, 2018). Learning outcomes can be interpreted as changes in 

individual behavior reflected through increased abilities, from initially being unable to becoming 

able, and from not knowing to understanding a subject as a result of the learning process (Warti, 

2016). Learning outcomes are the final achievements of students as indicators of success in 

participating in and completing a learning process (Julianty, 2017). Learning outcomes include 

various aspects such as behavior patterns, values, understanding, attitudes, appreciation, and skills 

acquired by students through the learning process. The scope of these outcomes is not limited to 

the cognitive domain but also includes affective and psychomotor aspects, reflecting 

comprehensive changes in individuals in response to learning experiences (Widayanti, 2014). 

Learning outcomes are a way to set clear and measurable goals for teachers and students, which 

often focus on the cognitive, psychomotor, and affective domains (Bloom, 1968). Learning 

outcomes can be interpreted as a form of change that occurs in an individual's cognitive aspects, 

which include various levels of thinking, from basic knowledge to evaluation and creation 

(Anderson & Krathwohl, 2001). Learning outcomes are behavioral transformations that include 

cognitive, affective, and psychomotor dimensions, which arise as a consequence of students' 

active participation in the learning process. These changes reflect the achievement of learning 

objectives as a whole, in cognitive, affective, and psychomotor aspects (Ghozali, 2018). 

Learning discipline is the ability to motivate oneself to carry out tasks that must be done, 

even when there is reluctance or unwillingness to do so (Spohrer,  2024). Discipline in the learning 

process contributes greatly as an external factor that influences students' academic success. 

Discipline functions as a driving force that can direct, shape, and change student behavior to be 

in line with the values that have been instilled, encouraged, and exemplified in the educational 

environment (Gorbunovs et al., 2016). Positive discipline plays an important role in supporting 

the learning process, as it aims to create a conducive learning atmosphere and support the 

achievement of educational goals (Nelson, 2002). Discipline in learning has been proven to have 

594 



EDUSOSHUM Journal of Islamic Education and Social Humanities ISSN 2776-5229 
Vol. 5, No. 3, December 2025, pp. 592-607  2 
 

 Rofiuddin, A. N. (The Influence of Study Discipline, Study Motivation) 

a positive and significant partial influence on student learning motivation (Sasmita, 2013). 

Discipline is an individual's ability to control themselves in accordance with applicable rules, 

whether they originate from internal or external factors (Suharsimi, 2003). Learning discipline 

involves attitudes and skills that help students achieve better academic results, especially when 

they are able to maintain a consistent learning routine (Crede & Kuncel, 2008). Discipline is a 

form of individual compliance with various rules, both written and unwritten (Moenir, 2010). KH. 

Hasyim Asy'ari emphasized that learning discipline is reflected in the enthusiasm and sincerity of 

students in seeking knowledge, as well as avoiding laziness that hinders the achievement of 

knowledge (Asy'ari, 2010). 

Motivation comes from the term “motif,” which refers to the drive or energy within a person 

that moves them to take action to achieve a specific goal (Adam, 2004). Motivation is an internal 

element that plays a role in shaping and influencing a person's attitudes, behavior, and learning 

outcomes (Lena et al., 2022). Motivation is a psychological feature that stimulates an organism to 

act toward a desired goal and elicits, controls, and maintains behavior directed toward a specific 

goal (Schacter, 2011). Intrinsic motivation stems from an individual's belief in their own abilities 

(self-efficacy), while extrinsic motivation arises from external influences, such as rewards or 

sanctions (Bandura, 1982). Learning motivation is an internal drive within individuals to achieve 

higher performance and develop their abilities and potential optimally (El-adl & Al-kharusi, 

2020). Motivation is a drive that encourages students to actively engage in learning activities. It 

consists of fostering enthusiasm, satisfaction, and a desire to learn (Saefuddin & Makarim, 2020). 

Learning motivation is an internal drive within students that serves to initiate, maintain, and direct 

the learning process consistently so that it runs optimally towards achieving educational goals 

(Sardiman, 2016). Learning motivation is an inner drive that arises from an individual's awareness 

to seek knowledge, which is seen as part of worship, based on religious values, faith, and a strong 

orientation towards the afterlife (Daradjat, 2010). 

Peer groups are a collection of individuals who are within a similar age range and social 

status, with direct, close, and intimate interactions between members. These groups play an 

important role in an individual's social development after the family, starting from playgroups to 

interactions at school and in wider social environments (Vembriarto, 2003). This environment 

also has an impact on students' motivation and academic achievement at school (Bukowski et al., 

1998). The quality of social competence felt in peer relationships plays an important role in 

bringing out students' intrinsic academic motivation (Patrick & Townsend, 1995). The peer 

environment supports more effective learning through cooperation and a better understanding of 

the needs and abilities of others in problem-solving activities (Hartup, 1998). The absence of 

friends can cause emotional loneliness, while a lack of acceptance among peers leads to social 

isolation (Bukowski et al., 1993). Peer groups consist of individuals of similar age. Interactions 
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within these groups can have positive and negative effects through intensive social interaction, 

such as through the process of behavioral imitation (Umar, 2005). Intensive and frequent 

involvement with people of similar age and status is part of the peer environment. A person tends 

to join and interact with individuals who share similar thoughts, hobbies, or other social 

circumstances (Slavin, 2008). Peers are part of the educational environment that influences social 

and religious development. Through peer interaction, Islamic values and morals are formed and 

strengthened (Nata, 2005). 

2. METHODS 
This study applies a quantitative method with a survey approach, which focuses on collecting 

and analyzing numerical data to explain the relationship between the variables studied, with the aim 

of obtaining an objective understanding of the social phenomena studied. Data collection is carried 

out using instruments such as questionnaires, surveys, or tests, then the data obtained is analyzed 

using statistical techniques to test the validity of the hypotheses established in this study (Sugiyono, 

2017). The survey approach in quantitative research is carried out by collecting data from a number 

of respondents through questionnaires or structured interviews. The purpose of this method is to 

obtain systematic information related to the characteristics, views, or behavior of respondents in 

order to describe or explain the phenomena that occur in the population in general (Singarimbun & 

Effendi, 1995). 

The population of this study consisted of 255 students from grades 7, 8, and 9 at Darul Ulum 

Waru Junior High School. This study applied the convenience sampling technique, which is a non-

probabilistic sampling method in which respondents are selected based on their accessibility to the 

researcher, availability, and willingness to provide data. This technique was used because the 

researcher had limited time and resources, and the research population was within easy reach. 

According to Etikan et al. (2016), convenience sampling is often used in social research because it 

allows researchers to obtain data quickly from available groups, although the results must be 

generalized with caution. This study used a sample consisting of 162 students from Darul Ulum Waru 

Sidoarjo Junior High School who were selected based on ease of access and their willingness to fill 

out the questionnaire. This sample is considered sufficiently representative in describing the 

characteristics of the population targeted by the study. 

3. RESULTS AND DISCUSSION 
 
3.1.The Effect of Study Discipline on Learning Outcomes 

The regression analysis results show that the learning discipline variable at Darul Ulum Waru 

Junior High School in Sidoarjo does not have a significant effect on student learning outcomes. These 

results reveal that the first research hypothesis is rejected and not proven. The results of this study 
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differ from the findings of previous studies, namely Nasution (2020), Purbiyanto and Rustiana 

(2018), Mulyawati et al. (2019), Arista (2018), Siahaan and Pramusinto (2018), Simba et al. (2016), 

Innocent and Andala (2021). However, these results are in line with the research by Winarsih et al 

(2013), which states that learning discipline does not have a significant effect on learning outcomes. 

Academic discipline is a key element in the educational process that reflects the extent to 

which students are able to consistently manage themselves, their time, and their academic 

responsibilities at Darul Ulum Waru Sidoarjo Junior High School, an Islamic boarding school that 

instills religious values. Discipline is not only an administrative aspect, but also part of shaping 

students' spiritual and academic character. High academic discipline reflects sincerity and integrity 

in following the educational process, from arriving on time, completing assignments, to actively 

participating in teaching and learning activities. According to Zimmerman (2002), academic 

discipline is part of self-regulated learning, which is the ability of students to direct and control their 

learning behavior through planning, monitoring, and self-evaluation. Students with a good level of 

discipline generally have a structured learning direction and appropriate strategies to achieve their 

learning targets.  

Research by Crede and Kuncel (2008) confirms that discipline is strongly correlated with 

academic success because regularity in learning helps improve understanding and memory of the 

material. However, according to the statistical test results of the study, although learning discipline 

does have a beneficial effect, it is not statistically significant in terms of student learning outcomes. 

This implies that although discipline is important, academic success is not solely determined by it. 

Other factors such as learning motivation, teaching methods, and environmental support also 

determine student learning outcomes. One of the factors causing the insignificant effect of discipline 

is the suboptimal use of learning time by teachers. Wardani and Yuliana (2022) state that even if 

students are disciplined, teachers who are unprofessional in managing the classroom and delivering 

material will still make the learning process ineffective. In addition, according to Purwanto (2013), 

learning discipline is also influenced by the physical and social environment in which students learn. 

If the classroom is not conducive or the social environment is not supportive, discipline will not have 

the maximum impact. 

3.2.The Effect of Learning Motivation on Learning Outcomes 

Based on the results of regression analysis, learning motivation was found to have a significant 

effect on student learning outcomes at Darul Ulum Waru Junior High School, Sidoarjo. This finding 

supports the initial hypothesis proposed in the study, which states that the higher the level of student 

learning motivation, the higher the learning outcomes achieved. These results are also in line with 

the findings of previous studies, namely those conducted by Nurmala et al. (2014), Novianti et al. 

(2020), Lestari and Sadiyah (2021), Wilkesmann et al. (2021), Setyawati (2022), Zhang et al. (2022), 
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Anggraini et al. (2024).Learning motivation is a stimulus from within or outside a person that drives 

individuals to consciously and continuously engage in learning activities (El-adl & Al-kharusi, 

2020). At Darul Ulum Waru Junior High School in Sidoarjo, student learning motivation is an 

important aspect that continues to be nurtured through spiritual, academic, and emotional approaches. 

The school provides various stimuli, such as academic awards, Islamic character building, and a 

supportive learning environment to keep students enthusiastic about participating in the learning 

process. 

Learning motivation has a significant influence on student learning outcomes. Students with 

high motivation tend to exhibit constructive learning behaviors, such as actively asking questions, 

reading additional materials, and completing assignments on time. This finding is in line with the 

Self-Determination Theory proposed by Deci and Ryan (2000), which states that intrinsic motivation, 

such as curiosity and personal goals, has a stronger influence on academic achievement than extrinsic 

motivation, such as incentives or punishments. Based on statistical analysis, learning motivation has 

been proven to have a positive and significant effect on student learning outcomes. Rahmawati et al. 

(2023) reinforce this conclusion, stating that motivation plays a major role in improving student 

achievement, especially when combined with learning methodologies that accommodate various 

learning styles. 

3.3.The Influence of Peer Environment on Learning Outcomes 

The regression analysis results show that the peer environment has a significant influence on 

student learning outcomes at Darul Ulum Waru Junior High School in Sidoarjo. These results reveal 

that the first research hypothesis is accepted and proven to be true. The research results confirm that 

student learning outcomes improve in line with the quality of their peer environment at Darul Ulum 

Waru Junior High School in Sidoarjo. These research results are in line with previous studies, namely 

those by Rahayu (2018), Khairinal et al. (2020), Pridayanti et al. (2019), Anggraeni et al. (2020), 

Trianah and Sahertian (2020), Shao et al. (2024), and Filade et al. (2019).The peer environment is 

one of the closest social contexts to students that plays an important role in shaping their attitudes, 

behaviors, and academic achievements. During adolescence, students tend to spend more time with 

friends than with family, so the influence of peers is very strong in shaping their way of thinking and 

decision making. At Darul Ulum Waru Sidoarjo Junior High School, interactions between students 

do not only occur in the classroom, but also take place in the boarding school environment and in 

various extracurricular activities. 

According to Vygotsky (1978), social interaction in the zone of proximal development can 

accelerate a person's cognitive development. In this context, peers can be effective learning 

facilitators. For example, students who are part of a study group with highly motivated peers tend to 

understand the learning material more easily and are encouraged to improve their learning efforts. 
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Nugraheni and Hidayat (2023) emphasize that the presence of supportive friends can strengthen self-

confidence and reduce anxiety levels when facing exams. On the other hand, negative influences can 

also arise if students are in an unproductive friendship environment. For example, associating with 

students who are not serious about studying can lower motivation and even encourage deviant 

behavior such as cheating or skipping class. Therefore, schools need to actively monitor and guide 

the dynamics of student friendship groups. 

Table 1. Uji Validitas 

 

Variabel  Item  Corrected Item Kriteria  

Disiplin Belajar 

(X1) 

X1.1 0,455 Valid  

X1.2 0,604 Valid  

X1.3 0,657 Valid  

X1.4 0,675 Valid 

X1.5 0,586 Valid 

X1.6 0,635 Valid 

X1.7 0,566 Valid 

X1.8 0,611 Valid 

X1.9 0,617 Valid 

X1.10 0,688 Valid 

X1.11 0,743 Valid 

X1.12 0,604 Valid 

Motivasi Belajar 

(X2) 

X2.1 0,541 Valid 

X2.2 0,625 Valid 

X2.3 0,666 Valid 

X2.4 0,609 Valid 

X2.5 0,506 Valid 

X2.6 0,571 Valid 

X2.7 0,559 Valid 

X2.8 0,628 Valid 

X2.9 0,523 Valid 

X2.10 0,438 Valid 

X2.11 0,599 Valid  
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X2.12 0,363 Valid 

Lingkungan  

Teman Sebaya 

(X3)  

X3.1 0,450 Valid 

X3.2 0,491 Valid 

X3.3 0,469 Valid 

X3.4 0,485 Valid 

X3.5 0,518 Valid 

X3.6 0,571 Valid 

X3.7 0,564 Valid 

X3.8 0,461 Valid 

X3.9 0,453 Valid 

X3.10 0,600 Valid 

Hasil Belajar 

(Y) 

Y.1 0,602 Valid 

Y.2 0,645 Valid 

Y.3 0,592 Valid 

Y.4 0,443 Valid 

Y.5 0,628 Valid 

Y.6 0,626 Valid  

 

Table 2. Uji Reliabilitas 

Variabel  Cronbach’s 
Alpha 

N of Items Keterangan  

Disiplin Belajar (X1) 0,898 12 Reliabel 

Motivasi Belajar (X2) 0,865 12 Reliabel 

Lingkungan Teman Sebaya (X3) 0,820 10 Reliabel 

Hasil Belajar (Y) 0,823 6 Reliabel  

 

Table 3. autokorelasi 

Model  Durbin watson Keterangan  

1. 1.990 Tidak ada autokorelasi 
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Table 4. multikolinieritas 

Variabel  VIF Tolerance  Keterangan  

Disiplin Belajar 1.817 0.550 Tidak ada multikolinieritas 

Motivasi Belajar 2.392 0.418 Tidak ada multikolinieritas 

Lingkungan Teman 
Sebaya 

1.902 0.526 Tidak ada multikolinieritas 

 

Table 5. regresi linier berganda 

	 Model Unstandardized Coefficients Standardized Coefficients 

	  B Std. error Beta 

1 (Constant) 6.380 2.522  

	 Disiplin Belajar 0.045 0.033 0.098 

	 Motivasi Belajar 0.228 0.046 0.408 

	 Lingkungan Teman Sebaya 0.185 0.042 0.322 

 

Table 6. uji t 

Model t Sig. Keterangan 

(constant) 2.530 0.012  

Disiplin belajar 1.362 0.175 Tidak memiliki pengaruh signifikan 

Motivasi belajar 4.914 0.000 Memiliki pengaruh signifikan 

Lingkungan teman sebaya 4.356 0.000 Memiliki pengaruh signifikan 

 

Table 7. uji F 

	 Model  Sum of Squares Df  Mean Square F  Sig  

1 Regression  2105.213 3 701.738 63.145 .000b 

	 Residual  1755.873 158 11.113   

	 Total  3861.086 161    

 

Table 8. Uji Koefisien Determinasi 

Model  R R Square Adjusted R Square Std. Error of the Estimate 

1 0.738a 0.545 0.537 3.33363 
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 Figure 1. Normalitas P-Plot 

 

Figure 2. Heteroskedastisitas 

3.4. The Influence of Study Discipline, Study Motivation, and Peer Environment on Student 

Learning Outcomes in Islamic Religious Education at Darul Ulum Waru Junior High 

School in Sidoarjo 

Based on observations in the field, there are still students who show low levels of academic 

discipline. They tend to arrive late, neglect their assignments, and are easily distracted by things 

outside of learning activities. In fact, the school has implemented a disciplinary system such as 

morning assemblies, homeroom supervision, and counseling guidance. This shows that even though 

there is a structural system in place, discipline is still not strongly ingrained internally in students. 

Hartini and Zainuddin (2022) add that discipline built solely through external sanctions will not last 

long if it is not accompanied by intrinsic motivation. The results of this study show that although 

learning discipline is an important component in education, it cannot independently influence student 
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learning outcomes without the help of other elements such as effective teaching, internal motivation, 

and a supportive learning environment. Therefore, by combining interactive teaching techniques, 

developing internal discipline, and creating a classroom environment that encourages active student 

engagement, schools must adopt a more comprehensive educational approach. In addition, in order 

for the current discipline to truly improve learning outcomes, teachers must be empowered 

professionally to maximize class time and build positive relationships with children. Based on field 

observations, the level of learning motivation among students at Darul Ulum Waru Junior High 

School varies. Some students are highly motivated due to family support, higher education goals, or 

the influence of inspiring teachers. However, there are also students who experience learning fatigue 

and show low motivation. In this context, the role of teachers is very important. Puspitasari and Arifin 

(2022) state that teachers must be able to act as facilitators and motivators, building good 

interpersonal relationships with students so that the learning process becomes enjoyable. 

The results of this study emphasize that learning motivation plays a very important role in 

determining students' academic achievement, so schools need to consistently design and implement 

learning strategies that can foster and maintain students' learning motivation, both intrinsically and 

extrinsically. Teachers are expected to not only act as conveyors of material, but also as facilitators 

and motivators who understand the emotional and psychological needs of students. In addition, a 

positive learning environment, support from families, and appreciation for academic achievement 

can be effective drivers in increasing student motivation. With a comprehensive approach, better 

learning outcomes will be achieved by students who are more engaged, responsible, and active in the 

learning process due to their high level of learning motivation. Observational data shows that students 

who are in active and supportive study groups tend to have higher grades. Conversely, students who 

spend more time with friends who are indifferent to learning show lower academic results. Statistical 

analysis shows that the peer environment has a positive and significant influence on student learning 

outcomes. 

These findings imply that the peer environment plays a significant role in influencing student 

learning outcomes, so schools need to actively foster and guide the formation of positive, productive 

friendship groups that support students' academic goals. Through approaches such as cooperative 

learning, student mentoring programs, and extracurricular activities that encourage healthy 

collaboration, students can motivate each other to learn and grow together. Supervision and guidance 

from teachers, homeroom teachers, and school officials are also important to prevent negative 

influences from unsupportive friendship groups. By creating a conducive social climate among 

students, their academic potential can develop more optimally and sustainably. 
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4. CONCLUSION 
Based on the results of the analysis of the influence of learning discipline, learning motivation, 

and peer environment on student learning outcomes in Islamic Education at Darul Ulum Waru Junior 

High School in Sidoarjo, the following conclusions can be drawn.Study discipline does not have a 

significant effect on student learning outcomes. Although theoretically discipline is an important 

foundation in supporting learning success, in this study its effect was not dominant. This may be due 

to a lack of supervision of learning at home, poor time management, and a lack of consistent 

independent study habits.Learning motivation has been proven to have a significant impact on 

student learning outcomes. The higher the motivation, the stronger the drive to complete tasks, face 

academic challenges, and seek understanding independently. This drive arises from both internal and 

external factors, such as personal goals, family support, teacher appreciation, and the school's reward 

system.Peer environments have a significant impact on student learning outcomes. Supportive 

friendships, healthy competition, and group study habits encourage students to be more active and 

improve their academic achievement. Students who are in peer groups with a positive learning 

orientation tend to be more motivated to achieve better learning outcomes. 
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